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Workshop Overview
In this workshop, we will discuss how this Peer Mentoring Project, as well as its various forms and evolution over several semesters, fits with the reflecting process and, specifically, the work of Tom Andersen. Additionally, this workshop will be a forum for rich discussion about the use of reflecting processes in education research, including the Peer Mentoring Project and future projects that have grown from it. Participants will be encouraged to share their perspectives on using reflecting processes in education research, as well as any experiences they have had with relational learning in education or with a mentoring program.
The Peer Mentoring Project at Kent State University is a program that was started as a way to support undergraduate teacher candidates in their required Educational Psychology course. Mentoring has been found to increase students’ academic success, social skills, self-efficacy, and ability to refine their professional dispositions. More importantly, mentoring serves to connect learners on a university campus. In diminishes the din of isolation while opening possibilities of connectedness in the world. This workshop proposes a forum for dialogue and reflection about mentoring programs, their structure, and their benefits to students, mentors, and educators. Additionally, this workshop will provide a place for participants to think about how to design a mentoring program that creates a learning relationship for all involved.
I. The Philosophy of Mentoring and Anne’s Story
a. Our mentoring project: What it is and how it began
The mentoring project has served as a context that allows students and professors to engage in relational learning. Relational learning is a way of being with learners from a social constructionist perspective where students, mentors and professors learn from each other through the back and forth sharing of ideas and experiences. The project invites students and professors to enter into a dialogue about learning. At the same time, the involvement of the mentors deconstructs the hierarchy within the traditional teaching relationship and opens space for more collaborative experiences. Most students come to university with the traditional teaching model in mind. While there may be a place and time for a teacher-centered model, the relational approach lends itself to the active process of co-constructing  
 				knowledge not only in the classroom but outside in the world.
                        b. From service project to course credit
c. Mentoring in Italy: The intimacy of travel
 (
“We are in motion, carrying with us a past as we move through    
             the present into a becoming.” Ken Gergen—
Relational Being
)
       
University directions—research to dutifully report outcomes. Using reflecting processes to gather (data) the stories of the (participants) learners. 
 (
“They (
reflecting processes
) can be described as shifts between talking with others about various issues and sitting back and listening to others talking about the same issues. The talk with others is an 
outer talk
, and that which one has with oneself (when listening to others’ talk) is 
inner talk. 
These two kinds of talk seem to deal differently with the same issue. What happens in the outer talk will be a perspective for the inner talk and vice versa.” Tom Andersen (1996) Language is not innocent
 
in F. 
Kaslow
 (Ed.) 
Handbook of relational diagnosis and dysfunctional family patterns
.
)




II. Kristen’s Story: A Graduate Student’s Point of View
 a. Beginning as a doctoral student
 b. How the research piece started
 c. Interviews and how the project began to make sense: 
 	1) What is the Peer Mentoring Project? 
 	2) How could it be different? 
 	3) Who should we be talking to?
 (
“Your words bring my words into meaning, but without 
my words your words fall into emptiness.” Ken Gergen—
Relational Being
)IV. Hearing Others’ Experiences
a. Your experiences with relational learning as students or professors


V. Gaining Momentum: Project Timeline and Current Research on Mentoring
 a. Coursework and Review of Literature
Mentoring has been the focus of much research over the past few decades. In one example, Smith (2008), evaluated a new mentoring program, which utilized peer mentors who had already successfully completed the course they were mentoring, for outcomes.  Data was collected in the form of surveys, peer mentors’ assignments, and interviews.  Findings of this study suggest that students are influenced by the presence of peer mentors who attend and assist with their classes, even if they are not formally paired with a mentor; specifically, the advantage of having the mentor in class, offering his or her perspectives and expertise on both the class and the class content, was believed to enhance the students’ overall class experience, as well as the building of relationships, trust, and credibility by the mentors (Smith, 2008).  This shows that the results of mentoring relationships can be secondary and residual, as well as being a primary focus.  Additionally, it suggests that even students who are too busy or would not normally choose a mentor for personal reasons can benefit from the presence of a mentor in the classroom.  This suggests a strategy that can be used when designing a mentoring program, both to help students who are aware that they want help, and to assist those who many not know that they need help, or who initially do not want any assistance.  A mentoring relationship can also have a positive effect on the mentors themselves.  According to Good, Halpin, and Halpin (2000), mentors who participated in a peer mentoring program targeting the mentees most likely also received many benefits, including academic outcomes, increased retention, improved social skills, and increased levels of self-satisfaction as individuals who have impacted someone else’s learning outcomes.  In other words, the students felt connected and were supported by the relationships they had created.
b. Sharing our story at conferences
c. Future directions
 V. Reflecting Processes as Assessment
a. Course 
b. Peer Mentoring Project 
   VII. Our Research and Reflecting Processes
a. Reflecting Processes in research
b. Guiding my research process and my struggles
[image: ere pic 1]VII. Using What We’ve Heard: Trying out a Reflecting Process








		 (
“
The relationship is personal yet professional. Mentoring creates space for the teacher candidates to take on multiple perspectives within their role
.”
 as a mentor
.
”
)







 (
“Being on this [mentor] side I had to think back, saying, ‘this is exactly what I was doing and I need to be the person to help guide them just the same way I was guided.’ They don’t know exactly what they’re doing, just like I didn’t know what I was doing last year.”
)
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 (
“I
’ve gained valuable experience . . . . because I feel like, the more I work with students, the more I work with peers, the more I work with professionals in the field, the better experience and more knowledge I’m going to have as a first year . . . and I feel like that experience right there is more valuable than any experience I could have sitting in a class, reading a text book.”
)
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